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Abstract

This research will aim to closely examine the role of digital technology in teacher professional development. It will investigate the existing models 
of professional development in non-digital/face- to-face environments and compare them with the model of teacher professional development 
in a digital environment. The research will attempt to identify the problems faced by teachers in professional development mediated by digital 
technology. A qualitative research methodology will be used, with qualitative methods of data collection and analysis, including focus groups of 
teachers and narrative interviews with teachers. The research will be based on the paradigm of critical theory and the constructivist approach. 
The results of the research will aim to better explain the model of teacher professional development in a digital environment in the Republic of 
Croatia, organized by the Ministry of Science and Education and the Agency for Education, describe the differences compared to the previous face-
to-face professional development model, determine the reasons for individual resistance to the digital environment model, and confirm how digital 
technology can mediate in teacher professional development.
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Introduction

Professional development for teachers is legally prescribed as 
both a right and an obligation. It is conducted through programs 
approved by the Ministry of Science and Education.1,2 Since 2018, 
the Ministry of Science and Education, as part of the educational 
reform, has introduced a new form of professional development 
in a digital environment, on the Loomen/Moodle platform. In this 
way, in addition to the existing training provided by the Agency 
for Education, teachers are also provided with a new model of 
professional development in a digital environment. A person must 
continuously learn to be able to keep up with changes.3 Therefore, 
teachers must take on the role of lifelong learners.4 Vizek Vidović,5 
according to the European Council Resolution on Lifelong Learning 
from 2002, cites 'the improvement and renewal of teachers' 
knowledge and skills to promote lifelong learning in their students' 
as a priority. A teacher must engage in lifelong education because 
lifelong learning and continuous professional development are the 
main mechanisms that encourage personal growth and development 
and prevent stagnation and routine in the life of an individual and in 
society.5 Professional development of teachers involves continuous 
professional growth through official, group, or individual forms of 
education and acquiring additional knowledge and skills with the 

aim of improving personal qualities and skills in their profession 
and overall educational work (State Pedagogical Standard of the 
Primary Education System, 2008 and 2010). Although professional 
development is a broader concept than the professional training 
of teachers,6 where the teacher is independent in professional 
development and directs it according to their interests, but also 
the needs of the system and the school in which they work,7 it is 
based on the principles of lifelong education, which includes formal 
and informal learning.8 Lifelong education of teachers5 represents, 
along with formal education and professional development, one of 
the leading issues in every country. The professional development 
of teachers is part of the educational system in which appropriate 
time and support are dedicated to teachers in their lifelong 
learning (CARNET7 according to OECD 2009). European trends in 
the teaching profession are focused on areas such as learning how 
to learn, developing digital competencies, critical thinking, and 
student-centered teaching.9 Professional development should be 
viewed in the context of social constructivist theory,10 considering 
the initial assumption that knowledge is constructed through the 
process of creating consensus within the learning group.11 This is 
because the nature of the teaching profession requires intensive 
lifelong professional development.12 Teacher education should 
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last throughout their working life, as specific knowledge and skills 
for future jobs could not be learned during initial education.13 The 
quality of teachers and their continuous professional development is 
crucial in achieving quality education,14 which is the most important 
factor influencing student success.15 The process of improving the 
educational system of the Republic of Croatia also depends on the 
continuous professional development of teachers.16 The task of 
organized professional development is to encourage teachers to 
reflect on their own examples of good practice, identify areas and 
strengths that need improvement and adaptation, and incorporate 
these renewed practices into their daily work.17 Rapid technological 
development has transformed the environment into one that offers 
new opportunities for education and learning, compared to the time 
when teachers and text in the form of books were the only and main 
media, simultaneously having a significant impact on the choice of 
didactic solutions for learning and teaching (Matijević 2008). The 
implementation of technology in classrooms has posed the greatest 
challenges in the professional development of teachers, considering 
the teaching profession,15 changing the way teachers' professional 
development is conducted.18,19 Professional development in a 
digital environment has emerged as a response to all the problems 
in traditional face-to-face training, with its possibilities being 
more scalable compared to the mentioned training.20 Traditional 
forms of professional development are becoming ineffective as 
they mainly meet institutional requirements, lacking authentic 
learning opportunities.21 Professional development in a digital 
environment encourages collaborative learning,22 regardless 
of time, space, material conditions, previous activities, identity, 
prior knowledge, preferences, and expectations, where teachers/
participants need to acquire not only content but also improve 
digital and communication competencies.23 It has been observed 
that approaches to professional development of teachers in a 
digital environment must be similar to andragogical teaching 
models due to the methodology and way of learning, as well as the 
way they are evaluated.19 Recent research shows that technology 
is an important factor in professional development.19 Studies 
also indicate that teachers have used digital technologies more 
frequently and for longer periods after professional development 
in a digital environment,24,25 with their satisfaction in using digital 
technologies increasing after professional development in a digital 
environment.26,27 The perception of so-called superior, traditional, 
face-to-face training compared to training in a digital environment 
highlights flexibility as the greatest advantage of digital environment 
training, as it provides additional opportunities for research, 
learning, and acquiring professional knowledge, although both 
forms of professional development achieve the same outcomes.28 
Availability, continuity, expertise, and diversity as features of 
quality professional development are systematically aimed at 
developing competencies, improving the quality of teaching, and 
enhancing educational learning outcomes.29 With the introduction 
of professional development in a digital environment, the 

professional development and professional growth of educational 
staff in the Republic of Croatia have changed since 2018. In addition 
to the existing face-to-face professional development, teachers are 
also trained in virtual classrooms on the Loomen/Moodle platform.

Loomen/Moodle is a learning management system, a software 
tool for creating e-courses, conducting distance learning, and 
blended learning. It is based on the Moodle program, which is 
the most popular platform of this kind, used by numerous users 
worldwide. In the implementation of professional development, 
it is important to ensure the coherence of goals with the broader 
reform efforts present in society.30 In educational reform, the 
teacher is one of the actors of substantive changes, involved in all 
reform processes, expected to implement them, and ultimately 
must carry them out. The quality of teachers is one of the most 
important factors in the quality of education,31 following the reform 
processes that expect teachers to take an active role in lifelong 
learning, education, training, and professional development.

The burden on teachers from the reform process in the 
Republic of Croatia, which began in 2018 with the introduction of 
an experimental program in 74 schools (48 primary schools and 
26 secondary schools), continued with the frontal introduction 
of the curriculum in all schools from the 2019/20 school year 
and the training for all teachers that began in December 2019, in 
virtual classrooms prepared for the frontal implementation of the 
curricular/educational reform. In this way, the teacher becomes a 
participant in a new form of professional development in a virtual 
environment, where they need to develop new skills and abilities, 
and thus develop new professional competencies in an online 
professional environment, which are assumed to correlate with the 
real environment.

Given that the change in the method and organizer of 
professional development represents a new model of professional 
development for teachers in Croatia, this paper will present how 
it was implemented, the differences compared to previous forms, 
methods, and organizers of professional development for teachers 
in Croatia, and what new competencies teachers have acquired and 
further developed.

The evaluation of virtual classrooms conducted for the 2018/19 
school year, published on the School for Life website in August 
2019, presents the results of a survey of teachers, educators, 
professional associates, and principals who underwent professional 
development in a virtual environment for eight months (School 
for Life 2019). Almost 85% of respondents described the benefits 
of professional development in a virtual environment with the 
statement 'I completely or mostly agree.' Less than a tenth of the 
educational staff involved in professional development in a virtual 
environment participated in the survey.

Professional development for teachers is legally prescribed as 
both a right and an obligation. It is conducted through programs 
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approved by the Ministry of Science and Education. Since 2018, 
the Ministry of Science and Education, as part of the educational 
reform, has introduced a new form of professional development 
in a digital environment, on the Loomen/Moodle platform. In this 
way, in addition to the existing training provided by the Agency 
for Education, teachers are also provided with a new model of 
professional development in a digital environment

A person must continuously learn to be able to keep up 
with changes.3 Therefore, teachers must take on the role of 
lifelong learners.4 Vizek Vidović,5 according to the European 
Council Resolution on Lifelong Learning from 2002, cites 'the 
improvement and renewal of teachers' knowledge and skills to 
promote lifelong learning in their students' as a priority. A teacher 
must engage in lifelong education because lifelong learning and 
continuous professional development are the main mechanisms 
that encourage personal growth and development and prevent 
stagnation and routine in the life of an individual and in society.5 
Professional development of teachers involves continuous 
professional growth through official, group, or individual forms of 
education and acquiring additional knowledge and skills with the 
aim of improving personal qualities and skills in their profession 
and overall educational work (State Pedagogical Standard of the 
Primary Education System, 2008 and 2010). Although professional 
development is a broader concept than the professional training 
of teachers,6 where the teacher is independent in professional 
development and directs it according to their interests, but also 
the needs of the system and the school in which they work,7 it is 
based on the principles of lifelong education, which includes formal 
and informal learning.8 Lifelong education of teachers12 represents, 
along with formal education and professional development, one of 
the leading issues in every country. The professional development 
of teachers is part of the educational system in which appropriate 
time and support are dedicated to teachers in their lifelong 
learning (CARNET7 according to OECD 2009). European trends in 
the teaching profession are focused on areas such as learning how 
to learn, developing digital competencies, critical thinking, and 
student-centered teaching.9

Professional development should be viewed in the context of 
social constructivist theory,10 considering the initial assumption 
that knowledge is constructed through the process of creating 
consensus within the learning group.11 This is because the nature 
of the teaching profession requires intensive lifelong professional 
development.12 Teacher education should last throughout their 
working life, as specific knowledge and skills for future jobs could 
not be learned during initial education.13 The quality of teachers 
and their continuous professional development is crucial in 
achieving quality education,14 which is the most important factor 
influencing student success.15 The process of improving the 
educational system of the Republic of Croatia also depends on the 
continuous professional development of teachers.16 The task of 

organized professional development is to encourage teachers to 
reflect on their own examples of good practice, identify areas and 
strengths that need improvement and adaptation, and incorporate 
these renewed practices into their daily work.17

Rapid technological development has transformed the 
environment into one that offers new opportunities for education 
and learning, compared to the time when teachers and text in the 
form of books were the only and main media, simultaneously having 
a significant impact on the choice of didactic solutions for learning 
and teaching). The implementation of technology in classrooms has 
posed the greatest challenges in the professional development of 
teachers, considering the teaching profession,15 changing the way 
teachers' professional development is conducted.18 Professional 
development in a digital environment has emerged as a response 
to all the problems in traditional face-to-face training, with its 
possibilities being more scalable compared to the mentioned 
training.20 Traditional forms of professional development are 
becoming ineffective as they mainly meet institutional requirements, 
lacking authentic learning opportunities.21 Professional 
development in a digital environment encourages collaborative 
learning,22 regardless of time, space, material conditions, previous 
activities, identity, prior knowledge, preferences, and expectations, 
where teachers/participants need to acquire not only content but 
also improve digital and communication competencies.23 It has 
been observed that approaches to professional development of 
teachers in a digital environment must be similar to andragogical 
teaching models due to the methodology and way of learning, as 
well as the way they are evaluated.19

Recent research shows that technology is an important factor 
in professional development.19 Studies also indicate that teachers 
have used digital technologies more frequently and for longer 
periods after professional development in a digital environment,24,25 
with their satisfaction in using digital technologies increasing 
after professional development in a digital environment.26,27 
The perception of so-called superior, traditional, face-to-face 
training compared to training in a digital environment highlights 
flexibility as the greatest advantage of digital environment 
training, as it provides additional opportunities for research, 
learning, and acquiring professional knowledge, although both 
forms of professional development achieve the same outcomes.28 
Availability, continuity, expertise, and diversity as features of quality 
professional development are systematically aimed at developing 
competencies, improving the quality of teaching, and enhancing 
educational learning outcomes (AZOO 2014). With the introduction 
of professional development in a digital environment, the 
professional development and professional growth of educational 
staff in the Republic of Croatia have changed since 2018. In addition 
to the existing face-to-face professional development, teachers are 
also trained in virtual classrooms on the Loomen/Moodle platform.
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Loomen/Moodle is a learning management system, a software 
tool for creating e-courses, conducting distance learning, and 
blended learning. It is based on the Moodle program, which is 
the most popular platform of this kind, used by numerous users 
worldwide. In the implementation of professional development, it is 
important to ensure the coherence of goals with the broader reform 
efforts present in society.30 In educational reform, the teacher is one 
of the actors of substantive changes, involved in all reform processes, 
expected to implement them, and ultimately must carry them out. 
The quality of teachers is one of the most important factors in the 
quality of education,31 following the reform processes that expect 
teachers to take an active role in lifelong learning, education, 
training, and professional development. The burden on teachers 
from the reform process in the Republic of Croatia, which began 
in 2018 with the introduction of an experimental program in 74 
schools (48 primary schools and 26 secondary schools), continued 
with the frontal introduction of the curriculum in all schools from 
the 2019/20 school year and the training for all teachers that began 
in December 2019, in virtual classrooms prepared for the frontal 
implementation of the curricular/educational reform. In this way, 
the teacher becomes a participant in a new form of professional 
development in a virtual environment, where they need to develop 
new skills and abilities, and thus develop new professional 
competencies in an online professional environment, which are 
assumed to correlate with the real environment. Given that the 
change in the method and organizer of professional development 
represents a new model of professional development for teachers 
in Croatia, this paper will present how it was implemented, the 
differences compared to previous forms, methods, and organizers 
of professional development for teachers in Croatia, and what 
new competencies teachers have acquired and further developed. 
The evaluation of virtual classrooms conducted for the 2018/19 
school year, published on the School for Life website in August 
2019, presents the results of a survey of teachers, educators, 
professional associates, and principals who underwent professional 
development in a virtual environment for eight months (School 
for Life 2019). Almost 85% of respondents described the benefits 
of professional development in a virtual environment with the 
statement 'I completely or mostly agree.' Less than a tenth of the 
educational staff involved in professional development in a virtual 
environment participated in the survey.

Methods

Increasing digitalization and the use of information and 
communication technology are often seen as opportunities to 
improve the quality of the educational system, and thus the 
professional development of teachers. Professional development 
in a digital environment includes active and collaborative learning, 
the use of educational resources and model learning, reflection and 
guidance, and the coherence of professional development.30 This 
topic and this research will be based on the paradigm of critical 

theory and the constructivist approach.1 Critical theory is a widely 
represented paradigm in qualitative pedagogical research. Its goal 
is to clarify the social context of the formation of social facts in order 
to contribute to the change of social relations. For this purpose, it 
is necessary to investigate the rules, processes, and mechanisms by 
which social facts are produced in the given social order. Since it has 
not developed its own research methodology, it relies on existing 
concepts: the connection of empirical and hermeneutic procedures 
and pedagogical action research.32

The professional development of teachers in a digital 
environment can be comprehensively explored from the 
constructivist paradigm of learning, where learning occurs 
through continuous collaboration among participants. This can be 
achieved with the help of digital applications/platforms, such as 
Moodle or Loomen/Moodle, as these applications can incorporate 
programmed sequences and videos as multimedia content, thus 
combining behaviorist and cognitivist learning theories with 
constructivist ones. Learning that can lead to changes in teaching 
should be based on the use of models of good practice and reflective 
discussions on videos of the teaching of professional development 
participants.30 It is important to explore the theoretical foundations 
of teacher professional development and learning and to determine 
the characteristics of effective professional development of teachers 
in a digital environment. Therefore, the aim of this research is to 
discover, understand, and define the role of digital technology in the 
professional development of teachers in a digital environment and 
to compare it with previous and common face-to-face professional 
development models. The research will attempt to identify the 
problems faced by teachers who have undergone or are undergoing 
professional development in a digital environment, so that these 
problems can be avoided in future professional development in 
both digital and physical environments, and to find ways and 
strategies for action in future professional development that will 
be partly aligned with the opinions and needs of educational staff.

The following research questions arise from the goal:

1.	 How do teachers evaluate the existing face-to-face professional 
development models?

2.	 What are the advantages and disadvantages of face-to-face 
professional development models?

3.	 What do teachers think about the role of digital technology in 
professional development?

4.	 What are the advantages and disadvantages of professional 
development models in a digital environment?

5.	 How do teachers see the potential for improving professional 
development models in a digital environment?

The research participants will be members of the County 
Professional Council of Primary School Teachers from Bjelovar-
Bilogora, Sisak-Moslavina, Međimurje, Zagreb, and Šibenik-Knin 
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counties. The research will be conducted with six Council members 
online, using the digital tool Teams, which all educational staff in 
the Republic of Croatia can access with their AAI@EduHr identity. 
The respondents were selected because they are accustomed to 
participating in research processes, publicly publish their work 
and digital creations, are active in the educational community, have 
been promoted in their profession, and some were involved in the 
experimental program 'School for Life.'

Data Collection Methods

This research uses a qualitative research approach as a multi-
methodological process aimed at ensuring a deeper understanding 
of the phenomenon being examined.33 Data will be collected through 
a focus group. Members will be informed about the research goal, 
the purpose of the focus group will be briefly explained to them, 
they will be informed about data protection, and confidentiality 
and ethical use of data in presenting the results will be guaranteed. 
Participation in the research will be based on the principle of 
voluntariness. Participants will also be asked for consent to audio-
record the entire process, which will last from 60 to 90 minutes. 
Participants will be able to record their responses in prepared 
protocols. The focus groups will be conducted using a pre-prepared 
template for a structured interview, which will include hypothetical 
questions as well as questions about the ideal/best model of 
teacher professional development. The questions will cover three 
thematic units with the following example questions:

1.	 Previous Face-to-Face Professional Development Model (in 
a physical environment) 

•	 Example questions:

•	 How satisfied were you with the face-to-face professional 
development model, i.e., professional development in a 
physical environment?

•	 To what extent did the content presented in face-to-face 
professional development, i.e., professional development 
in a physical environment, meet your needs?

•	 What are the disadvantages of face-to-face professional 
development, i.e., professional development in a physical 
environment?

2.    Professional Development Model in a Digital Environment

•	 Example questions:

•	 Describe your satisfaction/dissatisfaction with 
professional development in a digital environment.

•	 What are the advantages of professional development in 
a digital environment?

•	 What are the disadvantages of professional development 
in a digital environment?

•	 How can active and collaborative learning be better 
implemented in the professional development model for 
teachers in a digital environment? 

3. Comparison of Face-to-Face Professional Development 
Model (in a physical environment) and Professional 
Development Model in a Digital Environment
•	 Example questions:

•	 What disadvantages of the face-to-face professional 
development model (in a physical environment) have 
been resolved in the professional development model in 
a digital environment?

•	 If you could create an optimal model of professional 
development for teachers, what would it be?

•	 How can almost all teachers' needs for professional 
development be met?

•	 How to design, prepare, and conduct professional 
development for teachers that meets the professional 
development needs of the largest number of teachers?

Data Analysis Methods

Based on the recorded responses and written protocols, 
content analysis will be conducted. First, all transcripts will be 
written using the free trial version of the Express Scribe program/
application. The analysis will be conducted based on the transcripts 
and written responses in the protocols. Participants' responses will 
be classified according to thematic units and research questions. 
A two-dimensional analysis will determine the matches and 
differences in the responses and opinions of the participants. The 
responses will be thoroughly analysed and grouped to align the 
participants' responses with relevant scientific and professional 
literature addressing the topic. The obtained data will be processed 
using the framework analysis method,34 which includes five steps: 
familiarization with the data, establishing a thematic framework, 
coding the participants' statements, grouping into overarching 
concepts, and abstracting into categories and connecting and 
interpreting the results obtained from the research.

Scientific Contribution

Digital technologies and information and communication 
technologies are an integral part of our society. Professional 
development of teachers in a digital environment is a novelty in 
the Croatian educational system as it brings new and innovative 
opportunities, enhances the quality of the educational process, 
and ensures better achievement of learning outcomes. Teachers, 
as direct participants in the professional development process, can 
help improve existing professional development models with their 
opinions, attitudes, and experiences. The results of this research 
will help identify key parameters of professional development 
for teachers in a digital environment and more reliably predict 
the behaviors of teachers, the direct participants in professional 

https://www.stephypublishers.com/
http://stephypublishers.com/jpssr/


 Stephy Publishers | http://stephypublishers.com Volume 4 - Issue 4

 Journal of Psychological Science and Research | J Psych Sci Res 6

development organized by the Ministry of Science and Education 
and the Agency for Education. These insights can be used to redefine 
the existing professional development model and standardize its 
framework.

Acknowledgments

None.

Funding

This Research Article received no external funding.

Conflicts of Interest

Regarding the publication of this article, the author declares 
that he has no conflicts of interest.

References
1.	 Halmi A. Qualitative research in education. Pedagogijska istraživanja. 

2013;10(2):203-218.

2.	 Sekol I, Maurović I. Mixing Quantitative And Qualitative Research 
Approaches In Social Science - Mixing Methods Or Methodology?. 
Ljetopis socijalnog rada. 2017;24(1). 

3.	 Maravić J. Cjeloživotno učenje. Edupoint, rujan, godište III. 2003.

4.	 Liu KY. A design framework for online teacher professional 
development communities. Asia Pacific Education Review. 
2012;13(4):701-711.

5.	 Vizek Vidović V. Cjeloživotno obrazovanje učitelja i nastavnika: 
višestruke perspektive. Biblioteka Znanost i društvo (15). Zagreb: 
Institut za društvena istraživanja u Zagrebu. 2005.

6.	 Day C. Professional Development and Reflective Practice: 
purposes, processes and partnerships. Pedagogy, Culture & Society. 
1999;7(2):221-223. 

7.	 CARNET. Priručnik “Profesionalnost i profesionalni razvoj učitelja, 
nastavnika i stručnih suradnika”. CARNET: Zagreb. 2018.

8.	 Jurčić M. Pedagoške kompetencije suvremenog učitelja. Zagreb: 
Recedo. 2012.

9.	 Havea P, Mohanty M. Professional Development and Sustainable 
Development Goals. 2020.

10.	 Skupnjak D. Doprinos formalnih, neformalnih i informalnih oblika 
učenja kompetencijama i profesionalnom razvoju učitelja. Doktorska 
disertacija. Zagreb: Učiteljski fakultet Zagreb. 2019.

11.	 Jukić R. Konstruktivizam kao poveznica poučavanja sadržaja 
prirodoznanstvenih i društvenih predmet. Pedagogijska istraživanja. 
2013;10(2):241-261.

12.	 Vizek Vidović V. Profesionalni razvoj učitelja. U: Učitelji i njihovi 
mentori: uloga mentora u profesionalnom razvoju učitelja. Biblioteka 
Znanost i društvo (29). Zagreb: Institut za društvena istraživanja, 
2011:pp.39-95.

13.	 Pastuović N. Edukologija: integrativna znanost o sustavu 
cjeloživotnog obrazovanja i odgoja, Zagreb, Znamen. 1999.

14.	 Thakral P. Role of ICT in Professional Development of Teachers. New 
Delhi: Learning Community. 2015;6(1):127-133.

15.	 Villegas Reimers E. Teacher professional development: an 
international review of the literature. UNESCO: International 
Institute for Educational Planning. Paris: International Institute for 
Educational Planning. 2003.

16.	 Peko, A. i Mlinarević, V. (2008). Učitelj – nositelj promjena u 
obrazovanju. 

17.	 Tolbert M. Professional Development for Adult Education Instructors. 
State Policy Update. Washington: National Inst. for Literacy. 2001.

18.	 Kerres M. "Educational Media": An internet based master-program 
for teachers and educational managers. Essen: University of 
Duisburg. 2004.

19.	 McAleavy T, Hall Chen A, Horrocks S i Riggall A. Technology 
supported professional development for teachers: lessons from 
developing countries. Berkshire: Education Development Trust. 2018.

20.	 Dede C, Ketelhut D, Whitehouse P, et al. A Research Agenda for Online 
Teacher Professional Development. Journal of Teacher Education. 
2018;60(1):8-19.

21.	 Blankenship R, Kim D. Revealing Authentic Teacher Professional 
Development Using Situated Learning in Virtual Environments as a 
Teaching Tool. 2012.

22.	 Ostashewski N, Moisey S, Reid D. Applying Constructionist Principles 
to Online Teacher Professional Development. Canada: Wayfarer 
Educational Group. 2011.

23.	 Syaifudin M. Training Language Teachers Online: A Study of 
Computer Assisted Language Learning (CALL) Teacher Training in 
Indonesia. University of Southern Queensland. 2016.

24.	 Hollnagel G. The Benefits and limitations of Using Online Technology 
in eductioan: Students' and Instructors' Perceptions on Usfulness 
and Task-Technology-fit. 2013.

25.	 Rienties B, Brouwer N, Lygo Baker S. The effects of online 
professional development on higher education teachers’ beliefs and 
intentions towards learning facilitation and technology. Teaching and 
Teacher Education. 2013;29:122-131.

26.	 Zhu C. Student satisfaction, performance, and knowledg construction 
in online collaboratve learning. Educational Technology and Society. 
2012;15:127-136.

27.	 Sánchez García AB, Marcos JJM, GuanLin H, et al. Teacher 
Development and ICT: The Effectiveness of a Training Program for 
In-service School Teachers. Procedia - Social and Behavioral Sciences. 
2013;92:529-534.

28.	 Leake S. A Blended and Face-to-Face Comparison of Teacher 
Professional Development: What’s the Impact? Arizona State 
University. 2014.

29.	 Agencija za odgoj i obrazovanje, AZOO. Strategija stručnog 
usavršavanja za profesionalni razvoj odgojno-obrazovnih radnika 
(2014 – 2020). AZOO: Zagreb. 2014. 

30.	 Bognar B, Filipov M. Online stručno usavršavanje: važan uvjet 
uspješne nastave na daljinu. 2021.

31.	 Pastuović N. Obrazovanje i razvoj: kako obrazovanje razvija ljude i 
mijenja društvo, a kako društvo djeluje na obrazovanje. Biblioteka 
Znanost i društvo (30). Zagreb: Institut za društvena istraživanja. 
2012.

32.	 König E, Zedler P. Teorije znanosti o odgoju. Zagreb: Educa. 2001.

33.	 Štrk M. Obilježja kvalitativnog istraživanja. 2007.

34.	 Srivastava A, Thomson S. Framework Analysis: A Qualitative 
Methodology for Applied Policy Research. JOAAG. 2008;4.

https://www.stephypublishers.com/
http://stephypublishers.com/jpssr/
https://hrcak.srce.hr/file/191497
https://hrcak.srce.hr/file/191497
https://hrcak.srce.hr/file/273182
https://hrcak.srce.hr/file/273182
https://hrcak.srce.hr/file/273182
http://edupoint.carnet.hr/casopis/17/clanci/5.html
https://link.springer.com/article/10.1007/s12564-012-9230-0
https://link.springer.com/article/10.1007/s12564-012-9230-0
https://link.springer.com/article/10.1007/s12564-012-9230-0
http://idiprints.knjiznica.idi.hr/634/
http://idiprints.knjiznica.idi.hr/634/
http://idiprints.knjiznica.idi.hr/634/
https://www.tandfonline.com/doi/abs/10.1080/14681366.1999.11090864
https://www.tandfonline.com/doi/abs/10.1080/14681366.1999.11090864
https://www.tandfonline.com/doi/abs/10.1080/14681366.1999.11090864
https://www.croris.hr/crosbi/publikacija/knjiga/10928
https://www.croris.hr/crosbi/publikacija/knjiga/10928
https://www.researchgate.net/publication/337606016_Professional_Development_and_Sustainable_Development_Goals
https://www.researchgate.net/publication/337606016_Professional_Development_and_Sustainable_Development_Goals
https://hrcak.srce.hr/file/191590
https://hrcak.srce.hr/file/191590
https://hrcak.srce.hr/file/191590
http://idiprints.knjiznica.idi.hr/193/
http://idiprints.knjiznica.idi.hr/193/
http://idiprints.knjiznica.idi.hr/193/
http://idiprints.knjiznica.idi.hr/193/
https://library.foi.hr/lib/knjiga.php?sqlx=15785&sqlid=20&B=20&H=
https://library.foi.hr/lib/knjiga.php?sqlx=15785&sqlid=20&B=20&H=
https://ndpublisher.in/admin/issues/LCV6N1m.pdf
https://ndpublisher.in/admin/issues/LCV6N1m.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000133010
https://unesdoc.unesco.org/ark:/48223/pf0000133010
https://unesdoc.unesco.org/ark:/48223/pf0000133010
https://unesdoc.unesco.org/ark:/48223/pf0000133010
https://eric.ed.gov/?id=ED465079
https://eric.ed.gov/?id=ED465079
https://learninglab.uni-due.de/sites/default/files/EM-Beijing_0.pdf
https://learninglab.uni-due.de/sites/default/files/EM-Beijing_0.pdf
https://learninglab.uni-due.de/sites/default/files/EM-Beijing_0.pdf
https://www.edt.org/research-and-insights/technology-supported-professional-development-for-teachers-lessons-from-developing-countries/
https://www.edt.org/research-and-insights/technology-supported-professional-development-for-teachers-lessons-from-developing-countries/
https://www.edt.org/research-and-insights/technology-supported-professional-development-for-teachers-lessons-from-developing-countries/
https://journals.sagepub.com/doi/10.1177/0022487108327554
https://journals.sagepub.com/doi/10.1177/0022487108327554
https://journals.sagepub.com/doi/10.1177/0022487108327554
https://www.researchgate.net/publication/337901045_Revealing_Authentic_Teacher_Professional_Development_Using_Situated_Learning_in_Virtual_Environments_as_a_Teaching_Tool
https://www.researchgate.net/publication/337901045_Revealing_Authentic_Teacher_Professional_Development_Using_Situated_Learning_in_Virtual_Environments_as_a_Teaching_Tool
https://www.researchgate.net/publication/337901045_Revealing_Authentic_Teacher_Professional_Development_Using_Situated_Learning_in_Virtual_Environments_as_a_Teaching_Tool
https://files.eric.ed.gov/fulltext/EJ963936.pdf
https://files.eric.ed.gov/fulltext/EJ963936.pdf
https://files.eric.ed.gov/fulltext/EJ963936.pdf
https://research.usq.edu.au/item/q4v0x/training-language-teachers-online-a-study-of-computer-assisted-language-learning-call-teacher-training-in-indonesia
https://research.usq.edu.au/item/q4v0x/training-language-teachers-online-a-study-of-computer-assisted-language-learning-call-teacher-training-in-indonesia
https://research.usq.edu.au/item/q4v0x/training-language-teachers-online-a-study-of-computer-assisted-language-learning-call-teacher-training-in-indonesia
https://www.researchgate.net/publication/299367787_The_Benefits_and_Limitations_of_Using_Online_Technology_in_Education_Students%27_and_Instructors%27_Perceptions_on_Usefulness_and_Task-technology-fit
https://www.researchgate.net/publication/299367787_The_Benefits_and_Limitations_of_Using_Online_Technology_in_Education_Students%27_and_Instructors%27_Perceptions_on_Usefulness_and_Task-technology-fit
https://www.researchgate.net/publication/299367787_The_Benefits_and_Limitations_of_Using_Online_Technology_in_Education_Students%27_and_Instructors%27_Perceptions_on_Usefulness_and_Task-technology-fit
https://www.sciencedirect.com/science/article/abs/pii/S0742051X12001412
https://www.sciencedirect.com/science/article/abs/pii/S0742051X12001412
https://www.sciencedirect.com/science/article/abs/pii/S0742051X12001412
https://www.sciencedirect.com/science/article/abs/pii/S0742051X12001412
https://www.researchgate.net/publication/264974552_Student_satisfaction_performance_and_knowledge_construction_in_online_collaborative_learning
https://www.researchgate.net/publication/264974552_Student_satisfaction_performance_and_knowledge_construction_in_online_collaborative_learning
https://www.researchgate.net/publication/264974552_Student_satisfaction_performance_and_knowledge_construction_in_online_collaborative_learning
https://www.sciencedirect.com/science/article/pii/S1877042813028449
https://www.sciencedirect.com/science/article/pii/S1877042813028449
https://www.sciencedirect.com/science/article/pii/S1877042813028449
https://www.sciencedirect.com/science/article/pii/S1877042813028449
https://keep.lib.asu.edu/items/152568
https://keep.lib.asu.edu/items/152568
https://keep.lib.asu.edu/items/152568
https://ssmb-arhiva.com/libraries/0000/6124/FILIPOVIC_Analiza_sustava_i_Strategija_AZOO-a.pdf
https://ssmb-arhiva.com/libraries/0000/6124/FILIPOVIC_Analiza_sustava_i_Strategija_AZOO-a.pdf
https://ssmb-arhiva.com/libraries/0000/6124/FILIPOVIC_Analiza_sustava_i_Strategija_AZOO-a.pdf
https://www.researchgate.net/publication/348154447_Online_strucno_usavrsavanje_vazan_uvjet_uspjesne_nastave_na_daljinu
https://www.researchgate.net/publication/348154447_Online_strucno_usavrsavanje_vazan_uvjet_uspjesne_nastave_na_daljinu
http://idiprints.knjiznica.idi.hr/12/
http://idiprints.knjiznica.idi.hr/12/
http://idiprints.knjiznica.idi.hr/12/
http://idiprints.knjiznica.idi.hr/12/
https://www.scribd.com/document/395230619/Konig-E-Zedler-P-Teorije-znanosti-o-odgoju-doc
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2760705
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=2760705

	Title
	Abstract
	Introduction
	Methods
	Data Collection Methods
	Data Analysis Methods
	Scientific Contribution
	Acknowledgments
	Funding
	Conflicts of Interest
	References

