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Abstract

Mental disorders are behavioral or psychological syndromes or patterns manifesting in individuals, indicating an underlying psychobiological 
dysfunction. The rising prevalence of mental disorders among children and adolescents is a significant public health issue, as a newly introduced 
lifespan approach stresses that childhood mental health issues lie on the developmental continuum and can manifest at different stages of life as 
severe mental health disorders. To assist the public health system in fulfilling this burgeoning and alarming need, in the last two decades, schools 
have moved towards achieving the goal of a health education system wherein student well-being and academic output are supported hand in hand. 
School-based interventions are sought to improve mental health literacy and reduce stigma, which can prevent these disorders and promote well-
being. The main rationale of the current review article is as follows. One in eight children and young people aged 5 to 19 years have at least one 
mental disorder. Research shows that high demand has caused a shortage of qualified school psychologists and counselors. Hence, there is a need 
for teachers to support the mental health team. It is seen that with the advantage of their direct contact with students, they can effectively support 
student wellbeing along with academic output. Also, there is a need for interventions to reduce stigma and increase mental health literacy. This may 
facilitate help-seeking and the use of mental health services by young people. Among other rationales are: it is seen that school-based interventions 
carried out by professionals in a school other than mental health professionals can prevent the onset of mental health issues by supporting students 
in dealing with minor mental health issues, improving mental health literacy, and reducing stigma. Hence, this review discusses and posits equipping 
teachers with basic counseling skills as a valuable strategy and methodology of intervention in school mental health programs.
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Introduction

Recent historical and contemporary research points out the 
application of building school-based mental health intervention 
into existing school systems as a valuable evidence-based 
counseling approach.1-10 School-based universal interventions aim 
at improving mental health literacy and reducing mental health 
stigma as it has the potential to prevent mental disorders and 
promote mental well-being, thus reducing the burden of mental 
disorders.  In this effort, the teacher-student relationship is taken 
advantage of. There are a few rationales behind the purpose of this 
study. There is an ongoing thought that teacher proximity with 
students in schools makes them effective in supporting student 
well-being. As seen in schools, teachers are engaged in much more 
than simply imparting knowledge. Besides pedagogy in school, 
teachers console a child with emotional outbursts and deal with 
an anxious and lonely student during a teaching day. Besides, 

teachers regularly engage in Individual Educational program (IEP) 
meetings, conduct parent conferences, and coordinate discussions 
around students’  emotional problems. Across the school years, 
many students, regardless of academic ability, encounter some 
emotional, behavioral, and developmental challenges from time 
to time.11 Although, ideally, such challenges should be addressed 
by specialists with mental health professional training and skills, 
teachers are often at the frontline of identifying, monitoring as well 
as supporting at-risk students. Teachers are being recognized as 
first responders to any psychological issue in schools.11 However, 
a lack of training in the requisite skills and the lack of resources to 
equip them with mental health services is causing a considerable 
and urgent gap.12-14 Hence, there is a continuous demand for 
pedagogical teacher training programs to equip teachers with 
counseling skills or methods to enhance their pedagogy and 
support student well-being. 
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The context is set to underscore the variables needed to meet 
the goal of pedagogical training of teachers in mental health. It 
was explored that a positive teacher-student relationship has 
its benefits in promoting student well-being. Also, autonomy-
supportive teaching is a strong variable to strengthen student 
well-being. Moving forward, this section explores and further 
discusses the professional development of teachers in evidence-
based counseling skills set in the relationship between teacher and 
the student. This will help further to assign counseling skills or a 
method for teachers that can fall in line with autonomy teaching 
to support student well-being.14 The American Psychological 
Association defines counseling as “professional assistance in 
coping with personal problems, including emotional, behavioral, 
vocational, marital, educational, rehabilitation, and life-stage (e.g., 
retirement) problems.”1 Counselor  makes use of such techniques 
as  active listening, guidance, advice, discussion,  clarification, and 
the administration of tests.1 The treatment can change how a client 
thinks, feels, a behaves regarding an upsetting experience. In the 
context of this study, the goal is not to introduce or provide skills to 
teachers in the background or expertise in counseling or to function 
as the school counselor, psychologist, or social worker.15 The goal 
is to equip them to introduce them to the basic methodology of 
counseling skills to sensitize them to the needs of students and 
to the basic skills and ideas that are involved in responding to 
students interpersonal, social and emotional needs. In other words, 
it is to integrate counseling and guidance into teacher training and 
learning to prevent and avoid student psychological problems and 
to improve effective teacher practices. Also, in doing so teachers 
become aware of their practices as reflective practitioners to 
improve their practice. 

In teacher-student bonding, the two prerequisites that are 
required to build as well as strengthen it are relationship and 
communication skills which also form the basis for a therapeutic 
relationship between a client and a therapist or a counselor.11,13 
The relationship skills foster the relational alliance to nurture 
understanding between the two beings with basic human needs of 
dignity and respect.16-18 These skills can also be used to enhance 
teacher-student relationships, such as  therapeutic relationships. 
Teachers must have a  foundation of trust with their students to 
build strong attachments that encourage school connectedness. 
Fostering strengths and providing hope through connectedness 
cannot be accomplished without teachers establishing a foundation 
of trust and understanding with their students.17  These key core 
features comprise a nurturing alliance that includes genuineness, 
empathic understanding, and neutrality.16 These core features 
also have important implications for developing a strong teacher-
student alliance.18,19

Teacher–student communication skills are important for all 
students' daily interactions. Some techniques in attending and 
listening are relatively common for most teachers in their daily 

interactions and are more effective when supplemented with other 
skills, such as reframing and challenging.20 Effective implementation 
of such skills with a student has the potential for the greatest impact 
during day-to-day interpersonal interactions and critical emotional 
distress events. There are enough opportunities during school for a 
teacher to observe and engage with a student in emotional distress 
and can provide validation and alternative perspectives for effective 
problem-solving. In knowing that relationship and communication 
are two important variables, four basic counseling skills are 
highlighted and they are listening and attending, understanding, and 
empathetic acceptance.21-23 Counseling skills creating and fostering 
safe, supportive and challenging learning environments. Therefore, 
learning and applying basic counseling skills is important to 
prevent and avoid psychological problems and to improve effective 
teacher practices.21,23 From this perspective, basic counseling 
skills that focus on listening and attending, understanding and 
empathetic acceptance are important in changing teacher behavior 
and improving teacher practices. Below is a detailed exploration of 
these skills in literature.

Listening and Attending 

Listening and attending are cited as the most important 
aspects of a counseling process as a set of basic counseling skills 
to promote effective therapeutic relationships and enhance client 
engagement.16-19 By mindful and skilled listening clients feel heard, 
respected and validated. Active listening among many other things 
includes eye contact, nodding, facial expressions and body language. 
Active listening shows that one is engaged and focused on what the 
client is saying. Active listening models propose a rapport-building 
effect of active listening.16,18

Listening is multipurpose as it not only aural attention but 
full focus and observation of a client’s appearance and behavior.24 
Constructive listening is synonymous with well-being, feelings 
of closeness and shared effort and is seen as the quality listeners 
convey three qualities to their speakers: undivided attention, 
comprehension, and positive intention.22 Listening involves 
several different non-verbal and more verbal behaviors wherein 
the speakers tend to form a holistic perception of whether they 
were listened to well or not.14,24,25 Carl Roger’s empathetic and 
non-judgemental approach is understood to constitute high-
quality listening for the clinician to respond so the client feels 
acknowledged in his or her experiences.16,18,19 Active listening 
allows the clinician to gather critical information, including the 
perspectives and priorities of the client. The act of active listening 
also provides an opportunity for the client to confirm or clarify the 
information relayed to the clinician.14,24

Attending focuses on what the other person is saying and 
tries to communicate with undivided attention. Good attendance 
will show the client they are respected and  encourage them 
to talk  about their thoughts and feelings.16,18,19 As detailed by 
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listening theorists and aligned with self-deterministic theory (SDT) 
concepts, high-quality listeners use non-verbal along with a small 
set of verbal behaviors that give voice to the speaker, demonstrate 
their willingness to take the speaker’s perspective, show they 
understand the speaker’s worldview, and encourage the speaker 
to drive the conversation volitionally.14,26 Attending includes 
nonverbal behavior, experiences and empathy communication, 
and active listening, a powerful foundational skill supporting other 
counseling skills. In other words, active listening is also essential 
for gathering and providing information and promoting change. 
Two fundamental skills comprise active listening-reflection and 
summarization. A reflection is a response that acknowledges the 
key elements of the heard message with a word, short phrase, or 
sentence. It can be verbatim a paraphrased response of what was 
relayed, or a short statement that reflects a combination of verbal 
and nonverbal messages. Reflection is to demonstrate attention to 
and validation of the content provided by the client. Summarizing 
can contain reflective information and similarly pull together verbal 
and nonverbal information.

Listening helps teachers build healthy teacher-child 
relationships based on mutual respect.27 Children need to be 
listened to as they share their real-life experiences with others, 
including their teacher. Attending and listening can also be viewed 
as a bridge between developing a teacher-student alliance and 
teacher-student communication skills.27 The teacher as a listener 
needs to be attuned to what the student is saying verbally, as well 
as non-verbally, to receive the full message.28 It is also seen how 
teachers communicate interest in and value of what the client 
or family member has to say. Good communication skills as seen 
in basic counseling skills on the part of the teacher can involve 
asking open ended questions to encourage exploration, reflecting 
and validation of feelings which involves repeating the statement 
made by students back to them with a clear emphasis on their 
feelings, summarizing, reframing is more skills of communication 
skills known to provide good understanding between student and 
teacher.29 

Understanding

The process of understanding is an invaluable skill of the 
counseling process, for both the client and the counselor.16,18,19,30 
Through self-awareness, counselors grow by understanding 
client’s beliefs, values, and biases and by understanding their 
clients they can foster trust and deep relationships. The process 
of understanding involves taking a genuine interest in a person, 
their strengths, their fears, and their concerns.25 It further 
recognizes their feelings and perspectives on something.  It is  a 
mental grasp of the client’s situation and an accurate tuning in with 
their needs. There is engagement in the counselor’s ability to ask 
questions and think about situations impacting the quality of the 
relationship and ultimately supporting the overall well-being of 
the client. Understanding is depicted in conversational interaction 

terms with situational, dispositional, and relational factors. It is 
noted that when people feel understood, their relationships are 
positively influenced whereas when they feel misunderstood their 
relationships are negatively influenced.25

Feeling understood might "act as a social reward, reinforcing 
and strengthening the social relationship" The theoretical model 
of perceived understanding by  Reis, 2017 further supports our 
proposed pathway. It suggests that signals of understanding by one 
party promote the perceptions of being understood by the other 
party, which in turn leads to positive relational outcomes which 
in turn leads to positive relational outcomes. Indeed, a positive 
relationship between feeling understood and social connectedness 
has been reported repeatedly.25 The fact that greater intimacy 
in relationships is often characterized by more extensive self-
disclosure, reciprocity and positive affect supports the idea that 
intimacy is closely associated with the formation and deepening of 
interpersonal connections which can be rightly attained by feelings 
of being understood.

Teachers, by having a deeper understanding of their students’ 
needs and abilities can guide them like a mentor to help them 
change their beliefs, behaviors and attitudes. This will not only help 
to keep students highly engaged in learning but will also provide a 
safe space for them when navigating tough times.31 They can work 
on their emerging identities and build on their strengths. Research 
suggests that students benefit from having their values, personal 
stories, and identities lifted and respected in schools. Reflective 
teachers understand how the context and situation that influence 
their thinking impact their decision making and reactions, and 
consequently their students.31 Teachers can be skilled in improving 
their understanding of their students and making them feel that they 
are understood. Respect, trust and a safe place to communicate are 
basic needs asked by students. By understanding the psychology 
of their students, teachers can find ways to foster these needs. 
Students feel valued, acknowledged, and appreciated, which leads 
to a positive and meaningful relationship with their teacher.22,27 
Respectful and positive teacher-student interactions foster a sense 
of safety, encourage students to participate actively in class, and 
contribute to the creation of a positive, supportive and inclusive 
classroom climate. Respectful communication is also essential 
for effective teacher-student interactions. When teachers listen 
attentively and respond respectfully, it fosters open and meaningful 
conversations and builds a sense of connection and understanding 
between teacher and student.22,27 A safe learning environment 
promotes a positive classroom climate where students feel safe 
to participate, express their thoughts and opinions, ask questions, 
and take risks. The teacher plays a major role in ensuring the 
classroom is a safe space by building a culture of trust and mutual 
respect. Also, to create a safe and welcoming space, teachers should 
celebrate diversity, address bullying, encourage questioning, 
reframe mistakes as learning opportunities and celebrate student 
achievements.22,27,31
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Empathetic Acceptance

The process of accepting others with empathy is conducive to 
building strong relationships in a trusting and safe environment. 
Empathy is defined as the ability to emotionally understand others’ 
feelings and see things from others’ point of view by putting oneself 
in their place. It is a way of understanding others’ internal world 
and comprehending the feelings of people’s experiences without 
judging them. Empathy can either be cognitive, emotional and 
compassionate.19 Psychologists, counselors and other mental 
health professionals display empathy to foster relationships with 
their clients to understand them by being genuine and authentic. 
It is this genuineness and authenticity that is essential for all 
forms of counseling to build a solid foundation of trust. Also, it 
can be conducive to enhancing self-worth by expressing warmth 
and respect for the client. In this relationship, the client must feel 
safe and nurtured.29 To attain this goal, the skills used by helping 
professionals can be developing listening and attending skills, 
paying attention to body language and increasing emotional 
intelligence.17,29 Ultimately, this expression of empathy is a catalyst 
for client engagement and improved treatment response.

Much research has suggested that empathetic acceptance 
is built by unconditional positive regard.16,18,19 There are skills 
and techniques to build empathetic acceptance which include 
self-disclosure, reflection, affirmation, and reflecting.32 These 
few skills are valuable in creating trusting relationships and 
bringing in change. Self-disclosure is to create an atmosphere 
of sharing. Reflection is the process of responding to the client’s 
feelings rather than the content of their statement for greater self-
awareness and understanding.23 Affirmation is to encourage clients 
to improve their behavior, choices or knowledge, which can help 
foster the bond between counselor and client. Reflecting allows 
clients to hear the feelings they have just expressed can help them 
better understand their emotional responses to various stimuli.32 
Research in child and developmental psychology has suggested that 
children have a strong urge and need for their teacher to respect 
as well as understand their feelings and perspectives to feel valued 
and safe. This involves a considerable depth of understanding of 
and emotional engagement with the child’s world.33,34

Teachers play a crucial role in the individual development of 
children and in integrating them with society. This is to underscore 
again that the role of the teacher in students learning process is 
important due to the interactive mutual interaction between the 
student and the teacher. Especially for children who seek help 
need to be guided about behavior in a loving and caring way.12,33 
Hence, teachers must develop skills recognized by the students 
for students to feel accepted, respected and safe. Teachers with 
high empathy skills affect children’s development positively.12,33 
By reflecting as well as validating the feelings of students, they can 
help them introspect and explore their feelings.35-40 Reflecting on 

feelings involves repeating the statement made by students back to 
them with a clear emphasis on their feelings and also experiencing 
their feelings in a safe environment. The goal is not to support 
students in expressing their feelings in a cathartic relief than 
intellectualizing feelings. Reframing can further help to validate a 
student’s experience and can be a valuable guide to deciding how 
best to address the situation in alternate ways. Self-disclosure 
can help students recognize their own feelings and experiences 
and gain a better understanding of them as well as the teacher’s. 
Although seemingly simplistic, these skills are valuable in autonomy 
support.12,22 The results of the above exploration demonstrate 
the need for using basic counseling skills with students. Though 
several conclusions and implications can be derived from these 
discussions, the most important conclusion is that teachers need to 
be supported and provided with professional and practical training 
in basic counseling skills to help them gain knowledge and skills 
in psychology and counseling. For example, having psychological 
knowledge that emotions are not linear but conflicting can help 
teachers understand and support their students.40-45

Discussion

The above discussion has explored a few essential skills that 
teachers can utilize to support the well-being of their students. 
These skills include listening and attending, understanding, and 
empathetic acceptance, which are also employed by counselors 
and other mental health workers and are recognized as basic 
counseling skills.23,33,34 Moreover, the techniques not limited to these 
but recognized in this exploration are self-disclosure, reflection, 
affirmation, and reflecting, which are also effective in counseling. 
There are a few gaps in this article review and exploration. It would 
also be beneficial to analyze the links between teacher teaching 
and student learning strategies in further research as the teaching 
strategies used by teachers and their implications for the learning 
strategies applied by students would affect the applicability of 
skills in supporting student well-being. Also, in a meaningful 
continuation of this study exploration of a teacher’s education 
level, experience in the field, and cultural background would add 
usefulness. The further goal is to identify a counseling approach or 
method incorporating these skills and techniques into teaching and 
training. 45-51

Acknowledgments

None.

Funding

This Review Article received no external funding.

Conflicts of Interest

Regarding the publication of this article, the author declares 
that he has no conflicts of interest.

https://www.stephypublishers.com/
http://stephypublishers.com/jpssr/


 Stephy Publishers | http://stephypublishers.com Volume 4 - Issue 4 

 Journal of Psychological Science and Research | J Psych Sci Res 5

References
1.	 American Psychiatric Association. Diagnostic and Statistical Manual of 

mental disorders (5th (edn.) text rev.). 2022.

2.	 World Health Organization. Sucide. (2023).

3.	 Singla DR, Shinde S, Patton G, et al. The Mediating Effect of School 
Climate on Adolescent Mental Health: Findings From a Randomized 
Controlled Trial of a School-Wide Intervention. J Adolesc Health. 
2021;69(1):90-99. 

4.	 Dhandapani VR, Chandrasekaran S, Singh S, et al. Community 
stakeholders' perspectives on youth mental health in India: 
Problems, challenges and recommendations. Early Interv Psychiatry. 
2021;15(3):716-722. 

5.	 Mehra D, Lakiang T, Kathuria N, et al. Mental Health Interventions 
among Adolescents in India: A Scoping Review. Healthcare (Basel). 
2022;10(2):337. 

6.	 Gaiha SM, Taylor Salisbury T, Koschorke M, et al. Stigma associated with 
mental health problems among young people in India: a systematic 
review of magnitude, manifestations and recommendations. BMC 
Psychiatry. 2020;20(1):538.

7.	 Zabek F, Lyons MD, Alwani N, et al. Roles and Functions of School 
Mental Health Professionals Within Comprehensive School Mental 
Health Systems. School Ment Health. 2023;15(1):1-18.

8.	 Kashyap RS, Sahithya BR, D’Souza L. Mental Health, Stigma, Resilience, 
and Mental Health Literacy among Schoolteachers: A Cross-sectional 
Survey from South India.  Journal of Mental Health and Human 
Behaviour. 2024;29(1):10-4103.

9.	 Lowry C, Leonard Kane R, Gibbs B, et al. Teachers: the forgotten health 
workforce. Journal of the Royal Society of Medicine. 2022;115(4):133-
137. 

10.	 Lowry C, Stegeman I, Rauch F, et al. Modifying the school determinants 
of children's health. J R Soc Med. 2022;115(1):16-21. 

11.	 Zakaria N, Faisal M, Malini H, et al. Guidance and Counseling 
Management: A Scientific Approach To Improving Students'mental 
Health. Journal Konseling Pendidikan Islam. 2024;5(1):84-95.

12.	 Cheon SH, Reeve J, Vansteenkiste M. When teachers learn how to 
provide classroom structure in an autono-my-supportive way: 
Benefits to teachers and their students. Teaching and Teacher 
Education. 2020;90:103004

13.	 Ohrt JH, Deaton JD, Linich K, et al. Teacher training in K–12 
student mental health: A systematic review.  Psychology in the 
Schools, 2020;57(5):833-846.

14.	 Itzchakov G, Weinstein N, Vinokur E, et al. Communicating for 
workplace connection: A longitudinal study of the outcomes of 
listening training on teachers' autonomy, psychological safety, and 
relational climate. Psychology in the Schools. 2023;60(4):1279-1298.

15.	 Nor MZM. Counselling: What and how. In  Counseling and Therapy. 
Intech Open.

16.	 Rogers C. Client-Centered Therapy: Its Current Practice, Implications 
and Theory. London: Constable. 1951.

17.	 Joseph S. How humanistic is positive psychology? Lessons in positive 
psychology from Carl Rogers' person-centered approach—the social 
environment must change. Frontiers in Psychology. 2021;12:709789.

18.	 Rogers CR. The necessary and sufficient conditions of therapeutic 
personality change. Journal of Consulting Psychology. 1957;21:95-103

19.	 Florkowski R, Wiza A, Banaszak E. The Rogerian student-centered 
learning approach and the democratization of education.  Polish 
Sociological Review. 2022;218(2):273-288.

20.	 Amerstorfer CM, Freiin von Münster-Kistner C. Student Perceptions 
of Academic Engagement and Student-Teacher Relationships in 
Problem-Based Learning. Front Psychol. 2021;12:713057. 

21.	 Dermawan O, Defriyanto D, Busmayaril B, et al. The use of basic 
counseling skills in individual counseling sessions by counseling 
guidance students.  KONSELI: Jurnal Bimbingan dan Konseling 
(E-Journal), 2022;9(1):113-118.

22.	 Tzchakov G, Weinstein N. High-quality listening supports speakers’ 
autonomy and self-esteem when discussing prejudice. Human 
Communication Research. 2021;47:248-283.

23.	 Prout TA, Wadkins MJ, Tatianna Kufferath-Lin P. Essential interviewing 
and counseling skills: An integrated approach to practice. Springer 
Publishing Company. 2021.

24.	 Lee R. The art of listening. 2023.

25.	 Reis HT, Lemay Jr EP, Finkenauer C. Toward understanding 
understanding: The importance of feeling understood in 
relationships.  Social and Personality Psychology Compass. 
2017;11(3):e12308.

26.	 Sprenger M. Social-emotional learning and the brain: Strategies to 
help your students thrive. Ascd. 2020.

27.	 Alzamil J. Listening skills: Important but difficult to learn. Arab World 
English Journal (AWEJ). 2021;12(3).

28.	 Pedler M, Hudson S, Yeigh T. The teachers' role in student engagement: 
A review.  Australian Journal of Teacher Education (Online). 
2020;45(3):48-62.

29.	 Renger S. Therapists’ views on the use of questions in person-centered 
therapy.  British Journal of Guidance & Counselling. 2023;51(2):238-
250.

30.	 Strong T. Understanding in counselling: a preliminary social 
constructionist and conversation analytic examination. British Journal 
of Guidance & Counselling. 2005;33(4):513-533. 

31.	 Beisly AH, Lake VE, Ross R, et al. Helping children feel seen, heard, 
and understood: preservice teachers’ strategies to support diverse 
learners in math lessons. Journal of Early Childhood Teacher Education. 
2023;44(4):874-896.

32.	 Hill CE, Nakayama EY. Client-centered therapy: where has it been and 
where is it going? A comment on Hathaway (1948). J Clin Psychol. 
2000;56(7):861-875.

33.	 Hunsmann J, Ay-Bryson DS, Kobs S, et al. Counseling Skills in 
Psychology and Education. In  German Congress for Psychosomatic 
Medicine and Psychotherapy. 2023;3:pp.05.

34.	 McLeod J. How students use deliberate practice during the first 
stage of counsellor training. Counselling and Psychotherapy Research. 
2022;22(1):207-218.

35.	 World Health Organization (2021).

36.	 World Health Organization, Division of Mental Health. Mental Health 
Programmes in Schools. WHO/MNH/PSF/93.3 Rev. 1 World Health 
Organization. 1994.

37.	 Kumar D. School mental health program in India: Need to shift from 
a piecemeal approach to a long-term comprehensive approach with 
strong intersectoral coordination. Indian J Psychiatry. 2021;63(1):91-
96. 

38.	 DeFouw ER, Owens JS, Margherio SM, et al. Supporting Teachers’ 
Use of Classroom Management Strategies via Different School-Based 
Consultation Models: Which Is More Cost-Effective for Whom? School 
Psychology Review. 2022;1-16.

39.	 Werlen L, Gjukaj D, Mohler Kuo M, et al. Interventions to improve 
children's access to mental health care: a systematic review and meta-
analysis. Epidemiology and psychiatric sciences. 2020;29:e58.

40.	 Reeve J, Cheon SH. Autonomy-supportive teaching: Its malleability, 
benefits, and potential to improve educational practice. Educational 
Psychologist, 2021;56(1):54-77.

41.	 Rahim M, Hulukati W. Development of Handbooks of Guidance and 

https://www.stephypublishers.com/
http://stephypublishers.com/jpssr/
https://psychiatryonline.org/doi/book/10.1176/appi.books.9780890425787
https://psychiatryonline.org/doi/book/10.1176/appi.books.9780890425787
https://www.who.int/news-room/fact-sheets/detail/suicide
https://pubmed.ncbi.nlm.nih.gov/33127241/
https://pubmed.ncbi.nlm.nih.gov/33127241/
https://pubmed.ncbi.nlm.nih.gov/33127241/
https://pubmed.ncbi.nlm.nih.gov/33127241/
https://pubmed.ncbi.nlm.nih.gov/32436369/
https://pubmed.ncbi.nlm.nih.gov/32436369/
https://pubmed.ncbi.nlm.nih.gov/32436369/
https://pubmed.ncbi.nlm.nih.gov/32436369/
https://pubmed.ncbi.nlm.nih.gov/35206951/
https://pubmed.ncbi.nlm.nih.gov/35206951/
https://pubmed.ncbi.nlm.nih.gov/35206951/
https://pubmed.ncbi.nlm.nih.gov/33198678/
https://pubmed.ncbi.nlm.nih.gov/33198678/
https://pubmed.ncbi.nlm.nih.gov/33198678/
https://pubmed.ncbi.nlm.nih.gov/33198678/
https://pubmed.ncbi.nlm.nih.gov/35911088/
https://pubmed.ncbi.nlm.nih.gov/35911088/
https://pubmed.ncbi.nlm.nih.gov/35911088/
https://journals.lww.com/mhhb/fulltext/2024/01000/mental_health,_stigma,_resilience,_and_mental.5.aspx
https://journals.lww.com/mhhb/fulltext/2024/01000/mental_health,_stigma,_resilience,_and_mental.5.aspx
https://journals.lww.com/mhhb/fulltext/2024/01000/mental_health,_stigma,_resilience,_and_mental.5.aspx
https://journals.lww.com/mhhb/fulltext/2024/01000/mental_health,_stigma,_resilience,_and_mental.5.aspx
https://journals.sagepub.com/doi/full/10.1177/01410768221085692
https://journals.sagepub.com/doi/full/10.1177/01410768221085692
https://journals.sagepub.com/doi/full/10.1177/01410768221085692
https://pubmed.ncbi.nlm.nih.gov/34855534/
https://pubmed.ncbi.nlm.nih.gov/34855534/
C://Users/Admin/Downloads/10.+Manajemen+Pendidikan+Sekolah+BK.pdf
C://Users/Admin/Downloads/10.+Manajemen+Pendidikan+Sekolah+BK.pdf
C://Users/Admin/Downloads/10.+Manajemen+Pendidikan+Sekolah+BK.pdf
https://www.sciencedirect.com/science/article/abs/pii/S0742051X1930873X
https://www.sciencedirect.com/science/article/abs/pii/S0742051X1930873X
https://www.sciencedirect.com/science/article/abs/pii/S0742051X1930873X
https://www.sciencedirect.com/science/article/abs/pii/S0742051X1930873X
https://onlinelibrary.wiley.com/doi/abs/10.1002/pits.22356
https://onlinelibrary.wiley.com/doi/abs/10.1002/pits.22356
https://onlinelibrary.wiley.com/doi/abs/10.1002/pits.22356
https://onlinelibrary.wiley.com/doi/full/10.1002/pits.22835
https://onlinelibrary.wiley.com/doi/full/10.1002/pits.22835
https://onlinelibrary.wiley.com/doi/full/10.1002/pits.22835
https://onlinelibrary.wiley.com/doi/full/10.1002/pits.22835
https://www.google.com/search?client=firefox-b-d&q=Counselling%3A+What+and+how.+In+Counseling+and+Therapy.+IntechOpen.
https://www.google.com/search?client=firefox-b-d&q=Counselling%3A+What+and+how.+In+Counseling+and+Therapy.+IntechOpen.
https://pubmed.ncbi.nlm.nih.gov/34650475/
https://pubmed.ncbi.nlm.nih.gov/34650475/
https://pubmed.ncbi.nlm.nih.gov/34650475/
https://psycnet.apa.org/record/1959-00842-001
https://psycnet.apa.org/record/1959-00842-001
https://polish-sociological-review.eu/The-Rogerian-Student-Centered-Learning-Approach-nand-the-Democratization-of-Education,151511,0,2.html
https://polish-sociological-review.eu/The-Rogerian-Student-Centered-Learning-Approach-nand-the-Democratization-of-Education,151511,0,2.html
https://polish-sociological-review.eu/The-Rogerian-Student-Centered-Learning-Approach-nand-the-Democratization-of-Education,151511,0,2.html
https://pubmed.ncbi.nlm.nih.gov/34777094/
https://pubmed.ncbi.nlm.nih.gov/34777094/
https://pubmed.ncbi.nlm.nih.gov/34777094/
https://ejournal.radenintan.ac.id/index.php/konseli/article/view/11684
https://ejournal.radenintan.ac.id/index.php/konseli/article/view/11684
https://ejournal.radenintan.ac.id/index.php/konseli/article/view/11684
https://ejournal.radenintan.ac.id/index.php/konseli/article/view/11684
https://academic.oup.com/hcr/article-abstract/47/3/248/6297831?redirectedFrom=fulltext
https://academic.oup.com/hcr/article-abstract/47/3/248/6297831?redirectedFrom=fulltext
https://academic.oup.com/hcr/article-abstract/47/3/248/6297831?redirectedFrom=fulltext
https://www.springerpub.com/essential-interviewing-and-counseling-skills-second-edition-9780826192653.html?srsltid=AfmBOor3CxKMz06da6ZWQNKFFkUBa5YlfPP9_SimNIz8_270VMwBf9Rn
https://www.springerpub.com/essential-interviewing-and-counseling-skills-second-edition-9780826192653.html?srsltid=AfmBOor3CxKMz06da6ZWQNKFFkUBa5YlfPP9_SimNIz8_270VMwBf9Rn
https://www.springerpub.com/essential-interviewing-and-counseling-skills-second-edition-9780826192653.html?srsltid=AfmBOor3CxKMz06da6ZWQNKFFkUBa5YlfPP9_SimNIz8_270VMwBf9Rn
https://compass.onlinelibrary.wiley.com/doi/10.1111/spc3.12308
https://compass.onlinelibrary.wiley.com/doi/10.1111/spc3.12308
https://compass.onlinelibrary.wiley.com/doi/10.1111/spc3.12308
https://compass.onlinelibrary.wiley.com/doi/10.1111/spc3.12308
https://ascd.org/books/social-emotional-learning-and-the-brain?variant=121010
https://ascd.org/books/social-emotional-learning-and-the-brain?variant=121010
https://awej.org/listening-skills-important-but-difficult-to-learn/
https://awej.org/listening-skills-important-but-difficult-to-learn/
https://eric.ed.gov/?id=EJ1256902
https://eric.ed.gov/?id=EJ1256902
https://eric.ed.gov/?id=EJ1256902
https://www.tandfonline.com/doi/full/10.1080/03069885.2021.1900536
https://www.tandfonline.com/doi/full/10.1080/03069885.2021.1900536
https://www.tandfonline.com/doi/full/10.1080/03069885.2021.1900536
https://www.tandfonline.com/doi/abs/10.1080/03069880500327538
https://www.tandfonline.com/doi/abs/10.1080/03069880500327538
https://www.tandfonline.com/doi/abs/10.1080/03069880500327538
https://www.tandfonline.com/doi/abs/10.1080/10901027.2023.2165983
https://www.tandfonline.com/doi/abs/10.1080/10901027.2023.2165983
https://www.tandfonline.com/doi/abs/10.1080/10901027.2023.2165983
https://www.tandfonline.com/doi/abs/10.1080/10901027.2023.2165983
https://pubmed.ncbi.nlm.nih.gov/10902946/
https://pubmed.ncbi.nlm.nih.gov/10902946/
https://pubmed.ncbi.nlm.nih.gov/10902946/
https://www.uni-potsdam.de/fileadmin/projects/clinical-psychology-psychotherapy/Pr%C3%A4sentation_CASES_DKPM_FK.pdf
https://www.uni-potsdam.de/fileadmin/projects/clinical-psychology-psychotherapy/Pr%C3%A4sentation_CASES_DKPM_FK.pdf
https://www.uni-potsdam.de/fileadmin/projects/clinical-psychology-psychotherapy/Pr%C3%A4sentation_CASES_DKPM_FK.pdf
https://onlinelibrary.wiley.com/doi/full/10.1002/capr.12397
https://onlinelibrary.wiley.com/doi/full/10.1002/capr.12397
https://onlinelibrary.wiley.com/doi/full/10.1002/capr.12397
https://www.who.int/news-room/fact-sheets/detail/adolescent
https://iris.who.int/bitstream/handle/10665/62308/WHO_MNH_PSF_93.3_Rev.1.pdf?sequence=1&isAllowed=y
https://iris.who.int/bitstream/handle/10665/62308/WHO_MNH_PSF_93.3_Rev.1.pdf?sequence=1&isAllowed=y
https://iris.who.int/bitstream/handle/10665/62308/WHO_MNH_PSF_93.3_Rev.1.pdf?sequence=1&isAllowed=y
https://pubmed.ncbi.nlm.nih.gov/34083828/
https://pubmed.ncbi.nlm.nih.gov/34083828/
https://pubmed.ncbi.nlm.nih.gov/34083828/
https://pubmed.ncbi.nlm.nih.gov/34083828/
https://www.tandfonline.com/doi/pdf/10.1080/2372966X.2022.2087476
https://www.tandfonline.com/doi/pdf/10.1080/2372966X.2022.2087476
https://www.tandfonline.com/doi/pdf/10.1080/2372966X.2022.2087476
https://www.tandfonline.com/doi/pdf/10.1080/2372966X.2022.2087476
I:\WEB\2024\November\6. JPSSR.MS.ID.000572\JPSSR-24-RW-576\Werlen L, Gjukaj D, Mohler-Kuo M, Puhan MA. Interventions to improve children's access to mental health care: a systematic review and meta-analysis. Epidemiol Psychiatr Sci. 2019 Oct 17;29:e58
I:\WEB\2024\November\6. JPSSR.MS.ID.000572\JPSSR-24-RW-576\Werlen L, Gjukaj D, Mohler-Kuo M, Puhan MA. Interventions to improve children's access to mental health care: a systematic review and meta-analysis. Epidemiol Psychiatr Sci. 2019 Oct 17;29:e58
I:\WEB\2024\November\6. JPSSR.MS.ID.000572\JPSSR-24-RW-576\Werlen L, Gjukaj D, Mohler-Kuo M, Puhan MA. Interventions to improve children's access to mental health care: a systematic review and meta-analysis. Epidemiol Psychiatr Sci. 2019 Oct 17;29:e58
I:\WEB\2024\November\6. JPSSR.MS.ID.000572\JPSSR-24-RW-576\Autonomy-supportive teaching: Its malleability, benefits,
I:\WEB\2024\November\6. JPSSR.MS.ID.000572\JPSSR-24-RW-576\Autonomy-supportive teaching: Its malleability, benefits,
I:\WEB\2024\November\6. JPSSR.MS.ID.000572\JPSSR-24-RW-576\Autonomy-supportive teaching: Its malleability, benefits,
https://www.eu-jer.com/development-of-handbooks-of-guidance-and-counseling-to-enhance-elementary-school-teachers-competence-in-cultivating-students-creativity


 Stephy Publishers | http://stephypublishers.com Volume 4 - Issue 4

 Journal of Psychological Science and Research | J Psych Sci Res 6

Counseling to Enhance Elementary School Teachers' Competence 
in Cultivating Students' Creativity.  European Journal of Educational 
Research. 2021;10(2):657-670.

42.	 Sackett CR, Cook RM. An exploration of young clients' experiences 
in counseling with Post‐Master's counselors. Journal of Counseling & 
Development. 2021;99(1):72-83.

43.	 Luterman D. On teaching counseling: Getting beyond informational 
counseling.  American Journal of Speech-Language Pathology. 
2020;29(2):903-908.

44.	 Chang Z, Schwartz MS, Hinesley V, et al. Neuroscience concepts 
changed teachers’ views of pedagogy and students.  Frontiers in 
psychology. 2021;12:685856.

45.	 Allen KA, Jamshidi N, Berger E, et al. Impact of school-based 
interventions for building school belonging in adolescence: A 
systematic review.  Educational Psychology Review. 2022;34(1):229-
257.

46.	 Sudargini Y, Purwanto A. The effect of teachers pedagogic competency 
on the learning outcomes of students. Journal of Industrial Engineering 
& Management Research. 2020;1(4):1-8.

47.	 Volungis AM, Goodman K. School Violence Prevention: Teachers 
Establishing Relationships With Students Using Counseling 
Strategies. Sage Open. 2017;7(1).

48.	 Mogli M, Kalbeni S, Stergiou L. “The Teacher is not a Magician”: 
Teacher Training in Greek Reception Facilities for Refugee 
Education.  International e-Journal of Educational Studies. 
2020;4(7):42-55.

49.	 Field TA, Ghoston MR. Neuroscience-informed counseling with 
children and adolescents. John Wiley & Sons. 2020.

50.	 Brown EC, Freedle A, Hurless NL, et al. Preparing teacher candidates 
for trauma-informed practices.  Urban Education.  2020;57(4):662-
685.

51.	 Gimbert BG, Miller D, Herman E, et al. Social emotional learning in 
schools: The importance of educator competence. Journal of Research 
on Leadership Education. 2023;18(1):3-39.

https://www.stephypublishers.com/
http://stephypublishers.com/jpssr/
https://www.eu-jer.com/development-of-handbooks-of-guidance-and-counseling-to-enhance-elementary-school-teachers-competence-in-cultivating-students-creativity
https://www.eu-jer.com/development-of-handbooks-of-guidance-and-counseling-to-enhance-elementary-school-teachers-competence-in-cultivating-students-creativity
https://www.eu-jer.com/development-of-handbooks-of-guidance-and-counseling-to-enhance-elementary-school-teachers-competence-in-cultivating-students-creativity
https://psycnet.apa.org/record/2020-96324-008
https://psycnet.apa.org/record/2020-96324-008
https://psycnet.apa.org/record/2020-96324-008
https://pubmed.ncbi.nlm.nih.gov/32073300/
https://pubmed.ncbi.nlm.nih.gov/32073300/
https://pubmed.ncbi.nlm.nih.gov/32073300/
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2021.685856/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2021.685856/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2021.685856/full
https://psycnet.apa.org/record/2021-61644-001
https://psycnet.apa.org/record/2021-61644-001
https://psycnet.apa.org/record/2021-61644-001
https://psycnet.apa.org/record/2021-61644-001
https://jiemar.org/index.php/jiemar/article/view/96
https://jiemar.org/index.php/jiemar/article/view/96
https://jiemar.org/index.php/jiemar/article/view/96
https://journals.sagepub.com/doi/full/10.1177/2158244017700460
https://journals.sagepub.com/doi/full/10.1177/2158244017700460
https://journals.sagepub.com/doi/full/10.1177/2158244017700460
https://www.researchgate.net/publication/337742818_The_Teacher_is_not_a_Magician_Teacher_Training_in_Greek_Reception_Facilities_for_Refugee_Education
https://www.researchgate.net/publication/337742818_The_Teacher_is_not_a_Magician_Teacher_Training_in_Greek_Reception_Facilities_for_Refugee_Education
https://www.researchgate.net/publication/337742818_The_Teacher_is_not_a_Magician_Teacher_Training_in_Greek_Reception_Facilities_for_Refugee_Education
https://www.researchgate.net/publication/337742818_The_Teacher_is_not_a_Magician_Teacher_Training_in_Greek_Reception_Facilities_for_Refugee_Education
https://www.wiley.com/en-us/Neuroscience-Informed+Counseling+with+Children+and+Adolescents-p-9781119684909
https://www.wiley.com/en-us/Neuroscience-Informed+Counseling+with+Children+and+Adolescents-p-9781119684909
https://journals.sagepub.com/doi/abs/10.1177/0042085920974084
https://journals.sagepub.com/doi/abs/10.1177/0042085920974084
https://journals.sagepub.com/doi/abs/10.1177/0042085920974084
https://journals.sagepub.com/doi/full/10.1177/19427751211014920
https://journals.sagepub.com/doi/full/10.1177/19427751211014920
https://journals.sagepub.com/doi/full/10.1177/19427751211014920

	Title
	Abstract
	Introduction
	Listening and Attending 
	Understanding
	Empathetic Acceptance
	Discussion
	Acknowledgments
	Funding
	Conflicts of Interest
	References

